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Pupil premium strutegy statement

This statement details owr school's use of pupil premium (and recovery premiwm for the
2021 to 2022 academic year) funding to help improve the attainment of our

It outlines owr pupil premium strateqy, how we intend to spend the funding in this
academic year and the effect that last year's spending of pupil premium had within our

school.
School .
Detail Data
School name Caldmore Primary
Academy
Number of pupils in school 415
Proportion (%) of pupil premium eligible pupils 40.3%
Academic year/ years that owr current pupil premium 3 Year
strutegy plan covers (3 year plans are recommended) Year1 of 3
Date this statement wus published December 15 2021
Date on which it will he reviewed Spring 2022
Statement authorised by Principal Mrs Mitchell
A Mateko 09
Pupil premium lead Pupil Premium leads:
Principal Mrs Mitchell
and Mr Balance (Year 6
teacher and maths lead)
Governor / Trustee lead the
Fundi .
Detail Amount
Pupil premium funding allocation this academic year £209,820
Recovery premium funding allocation this academic year £22,620
Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)
Total budget for this academic year £232,440




If go?u'schuoti&anacad,emg in a trust that pools this
funding, state the amount avuilable to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our aim at Caldmore Primary Academy is to use Pupil Premium and Recovery Funding
to help us improve and sustain higher attainment for disadvantaged pupils at our
strutegy represents a 3 year plan where we will focus on the key challenges that are
readiness, speech and language needs, safequarding vulnerable pupils including those
with social-emotional concerns manifesting as attachment needs, gaps in cwriculum
and lack of life experiences, attendance, punctuality and high mohility.

Our approuch will he responsive to hoth, common challenges and owr pupils’ individual
touwfownplannzdu@mnﬂnn This approuch is supported by the National Tutoring
Programme, which will support the wider focus of educational recovery, post pandemic.
At Caldmore Primary Academy we do not make assumptions abhout the impact of
disadvantage but ensure that we get to know individual pupils and families through
strong, well established relationships.

Our expectation at Caldmore Primary Academy is that all pupils, irrespective of
hackground, or the challenges they face, become confident and enthusiastic readers who
love learning and challenge themselves in order to- make excellent progress in all areas
of the cwrriculum. We promote and enable a lifelong love of reading and learning
alongside the skills they need in order to make good progress and hecome well rounded
individuals. We also aim to hroaden pupils’ horizons and aspirations in order to become
interested, interesting and prouctive citizens. We provide a cwrriculwm enriched with
opportunities to learn beyond the classroom, broaden their horizons and to gain
cultwral capital experiences that go heyond their everyday demographic.

The approuches we have adopted complement each other to help pupils to excel. To
to he immersed in new life experiences outside of the academy

e act early to intervene at the point need is identified and work as a team with
parents/carers to offer support and engage outside agencies if needed,




e adopt a whole school approuach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve

Challenges
This details the key challenges to- achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
nuwmher

1 Vocabulary deficit

Low levels of language acquisition and phonic knowledge upon entry to
the Academy regardless of year group of entry.

Our assessments, discussions and ohservations show underdeveloped
oral language and vocabulary gaps for some disadvantaged pupils, from
EYFS and through school to KS2.

Our haseline assessments on entry to Reception class demonstrate that
50% of owr disadvantaged pupils arrive below age-related expectations.
This then leads to disadvantaged pupils attaining less well in the Y1
phonics check, impacting on their development as readers. Phonics
haseline in Y1 indicate that 33% of owr disadvantaged children are
cwrrently on track to pass the phonics screening.

2 School readiness

Teacher feedhack on pupil's readiness to leam across the Academy
needs met such as arriving to school hungry, not having appropriate
clothing and equipment, not heing toilet trained, unahle to concentrate
for more than a few minutes, basic hygiene needs being unmet.

Whilst this has heen an ongoing challenge at the Academy, the Covid
pandemic and, resulting Partial Closures has resulted in these challenges

3 Speech & Language
A high % of pupils with underlying developmental language disorders;
impacting on speech, language and communication.

Of the cwrrent 2021 Nwrsery intake 37.5 % of all pupils have heen
identified as having speech and language difficulties which impact
significantly on their access to the EYFS cwrriculum.




Of the 2021 Reception intake 44% of owr disadvantaged pupils have been
identified as having speech and language difficulties which impact
significantly on their access to the EYFS cwriculum.

Irbad,dw.on a significant majority of children, particularly
disadvantaged pupils, across the Academy have speech and language
skills below their age related expectations.

4 Safequarding and Vulnerable pupils

Our assessments, discussions, ohservations and CPOMS logs have
identified social and emotional / self-confidence issues for some
disadvantaged pupils in addition to serious Safequarding concerns. 62%
of pupils on the Safequarding Caseload are disadvantaged pupils.

Since the pandemic, teacher referrals for support has increased.

5 Gaps in curriculum and lack of life experiences

Our assessments, ohservations and discussions show that many of owr
by partial school closwres. These findings are further supported by a
There is historical Socio-cultwral & economic deprivation, leading to
limited opportunities to widen a pupil's cultwral capital without

21 wus 91.69%

attendance.

6 Attendance, punctuality and high mobility
PP PA in 20-21 wus 63.75% for the year. Overall attendance PP for 20-

Autumn 1 2021 indicated that of the 13.12% PA list 51% of the pupils are
disadvantaged. Overull PP attendance Autumn 1 wus 94.45%

Ouwr analysis shows some disadvantaged pupils and families need
additional support to secure and sustain better punctuality and

Intended ocutcomes

This explains the outcomes we are aiming for by the end of owr current strutegy plan,

Intended outcome Success criteria
Ch1 Assessments and ohservations indicate
Improved oral language skills and, significantly improved oral language and

pupils. This is evident when triangulated,




engagement in lessons, hook scrutiny

Ch2
An increasing proportion of

All disadvantaged pupils in EYFS
without additional needs are all toilet
trained and parents are supported where
necessary in achieving this. All
Academy are ahble to concentrate and
engage in lessons as they have had a

healthy breakfast and lunch. AlL

Ch3

Targeted support at the earliest stage for
s, identified, with language difficulti

and/or SEN needs. Leading to improved

spoken language, oracy and general

development.

Teacher, and S&L assessment of pupils
will demonstrate a reduction of pupils
requiring 1:1 or small group intervention
as they move through the school.

Ch4

Pupils are able to communicate clearly
and express their emotions and feelings in
a calm and restorative manner. This leads
to reduced, hehaviour incidents, trusting

Internal tracking data of behaviowr and
pastoral intervention demonstrates a
and less pupils requiring 1:1 targeted
support,

Assessment data for these identified
pupils shows improved attainment,
comparable to that of non-

CPOMS logs demonstrate that pupils feel
confident to disclose any safequarding
needs and that these are dealt with

Continuously refined approuches to
demonstrating high levels of
metacognition and self-requlation;
attitudes and commitment to their
education

Ch5

Internal tracking data demonstrates that
disadvantaged pupils are exposed to the




ability, means & support to approuch
things differently. This leads to higher
aspirations and an improved attitude to
learning, resulting in better outcomes.

Cultwral capital experiences to he
maximised through all aspects of the
cwrricuwlwm - expusmg pupl&tcra,laxge,
promoting character-building qualiti%
that lead to creating well-rounded,
global citizens, offering experiences they

This includes Tutoring, Afterschool clubs,
Breakfast club, trips & residential.

Discussions with pupils, teachers &
experiences are supporting improved,
outcomes across the cwrriculwm.

Discussions with pupils, parents,
teachers & support staff indicate that

can draw upon in later life. pupils have higher expectations of
themselves, with higher aspirations and,

Pupils engage in extracwricular support an

and tutoring to support improved

outcomes
Aspects of the cwrriculum not covered due
to Covid19 have heen addressed through
o targeted approuch.

Cheé Whole school attendance to be inline if

Attendance and PA not better that national 96% + PA to

I | attend and, tuality decrease and to be in line if not helow

maximising the opportunity to engage in
learning, maximising progress and

national (10.9%), England, (8.2%) & LA
Walsall (8.5%)

Improved punctuality, to ensure all
children are in school and, ready to learn
on time.




Activity in this academic year

this academic year to address the challenges listed ahove.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £700,000

enswre that all

(educationendowmentfoundation.org.uk)

Activity Evidence that supports this approuch Challenge
numher(s)
addressed

Enhance and emhbed the | There is a strong evidence hase that sug- 1,3

development of language | gests orul language interventions, including

in EYFS through play by | dialogic activities such as high-quality

providing effective CPD classroom discussion, are inexpensive to im-

for all EYFS staff. plement with high impacts on reading:

Orul language interventions | Toolkit Strand,
| Education Endowment Foundation | EEF
https://educationendowmentfoundation.or
g.uk/education-evidence/guidance-
reports/literacy -early -years

Devel,op/tkw,uszof There is strong evidence to suggest that a 1,5

throughout the Academy | and maths in Primary schools is needed.

and implement Maths Part of this is to engage pupils in their

champions to further learming through hespoke interventions, de-

promote a positive view | velopment of vocabulary, development of in-

of Maths and Reading dependence and motivation and increasing

across the Academy challenge.

px.nmr,ulurLgfor . https://educationendowmentfounda-

Disadvantaged pupils. tion.org.uk/education-evidence/quidance-

reports/literacy -ks-1
https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-
reports/ literacy-ks2
https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-
reports

Develop the roles of the | Both targeted interventions and universal 2,4,6

Saf@guardmg and approuches can have positive overall effects:

Pastoral Assistant and Behaviour interventions | EEF

the Senco assistant to



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

vulnerable pupils,

are disadvantaged, are | have a positive impact, on average, of
supported fully through: | 4 months’ additional progress in academic
a range of strategies and | outcomes over the course of an academic
liason with Outside year.
Agencies.
https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning -toolkit/ social-and-emotional-
learning
Further develop the use of ELSA strutegies
throughout the Academy through the
SENCO As&,smm,suppmw alLstafftcr
Train all teaching staff Strong evidence shows that providing 1,3,5
in the development of collaborative activities to promote
outdoor skills making opportunities to leawn/hear language often
school Outdoor Area in learning through talk. Skills such as social
order to develop awuareness, relationship skills and problem
language skills. solving are developed, as well as
knowledge.
https://educationendowmentfoundation.or
g.uk/guidance-for-teachers/ literacy
Continue to pwrchase Research suggests a group of teaching 3

additional SEND CPD for

strutegies that teachers should consider
emphasising for pupils with SEND. Teachers
should develop a repertoire of these
strategies they can use flexibly in response
to the needs of all pupils. For example:
flexible grouping;

cognitive and metacognitive strategies;
explicit instruction; using technology to
support pupils with SEND; and scaffolding.
https://educationendowmentfoundation.or
g.uk/education-evidence/guidance-
reports/send?utm,_sowrce=/education-
evidence/quidance-
reports/send&utm_medium=search&utm_c

CPD for all teaching
staff on providing the

Considering a tiered approuch to Pupil
Premium spending can help schools

All

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=special
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=special
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=special
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=special
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=special
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=special

besbstmt@gws,to balance approuches to improving teaching,

for disadvantaged, strategies. All staff who work in school
effective strutegies and time to implement

https.://d2ticswvoliush.cloudfront.net/ docu
ments/ quidanceF orTeachers/EEF-Guide-to-
the-Pupil-Premium-Autumn-2021.pdf

Attendance Officer to The DfE guidance has heen informed by 6
work with Admin engagement with schools that have

assistant and SLT to significantly reduced levels of absence and
continue to improve persistent ahsence.

attendance and

punctuality across the he Education Endowment Foundation is
Academgparw;ularlyfcrr Lwrjwwwmuiamngamm;m
disadvantaged pupils L oTL l . .

Poor school attendance is a significant
problem in the UK and many other
countries across the world. In 2019/20, it
wus reported as 4.9% overull, with special
schools showing a higher rate equal to
10.5% and persistent ahsence at 13.1% in
England (gov.uk 2020). Research has found
that poor attendance is linked to poor
academic attainment across all stages
(Balfanz & Byres, 2012; London et al.,
2016) as well as anti-social characteristics,
delinquent activity and negative
behaviouwral outcomes (Gottfried, 2014;
Baker, Sigmon, & Nugent, 2001).

The DFE published a report on the links
hetween attendance and attainment in

2014,
https://www.gov.uk/government/ publicati
ons/ absence-and-attainment-at-key -
stages~-2-and-4-2013-t0-2014

Targeted academic support (for example, tutoring, one-to-one support
structwred interventions)

Budgeted cost: £ /50,000]
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https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014

Activity Evidence that supports this approuch Challenge
numher(s
)
addresse
d
S&L Oral language interventions can provide progress of +6 1,3
. oS, in. !
EYFS in the https://educationendowmentfoundation.org.uk/educati
afternoon, such | n-evidence/teaching-learning-toolkit/ oral-language-
as Early Talk | HeRVENUONS erventions . . .
Boost, Small group. tutoring proves highly effective progress +3
divi 141 months
sessions to . . .
work o SALT https://educationendowmentfoundation.org.uk/educati
o on-evidence/teaching-learmning-tootkit/small-group-
targets sethy | tujtion
the S&L Wellcom internal data at Caldmore Primary Academy
Therapist, to be | over a 2-year period on average provides +9 months in
S&L TA and https://www.ndcs.org.uk/information-and-
lass hased wpporrj/bemg-dzaf-frimdlg/ir@mmugnrfor-
TA professionals/ assessments-for-deaf-children-and-
S young-people/early- cation. skills/well
early -years-the-complete-speech-and-language-tootkit/
Early communication and language interventions can
provide +6 months progress
https://educationendowmentfoundation.org.uk/educati
on-evidence/early - years-tootkit/ communication-and-
language-approuches
https://ican.org.uk/training - licensing/i-can-
programmes/talk-bhoost-ks1/
Use of digital | Home Learning provision can provide +6 months of 5
platforms to | progress
%'HL and https://educationendowmentfoundation.org. uk/educati
projects such. | on-evidence/teaching-leaming-tootkit/ homework
G&N?ssg, Individual i ion it h . I
mmﬁgf& including digital can provide +4 months progress
maths. for https://educationendowmentfoundation.org.uk/educati
L o evidence/ —— ind-tootkit/ individualised
targ : ; d-earming
English and EEEE—
maths Digital technology use in EYFS can provide +4 months
support; for progress

12



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.ndcs.org.uk/information-and-support/being-deaf-friendly/information-for-professionals/assessments-for-deaf-children-and-young-people/early-communication-skills/wellcomm-early-years-the-complete-speech-and-language-toolkit/
https://www.ndcs.org.uk/information-and-support/being-deaf-friendly/information-for-professionals/assessments-for-deaf-children-and-young-people/early-communication-skills/wellcomm-early-years-the-complete-speech-and-language-toolkit/
https://www.ndcs.org.uk/information-and-support/being-deaf-friendly/information-for-professionals/assessments-for-deaf-children-and-young-people/early-communication-skills/wellcomm-early-years-the-complete-speech-and-language-toolkit/
https://www.ndcs.org.uk/information-and-support/being-deaf-friendly/information-for-professionals/assessments-for-deaf-children-and-young-people/early-communication-skills/wellcomm-early-years-the-complete-speech-and-language-toolkit/
https://www.ndcs.org.uk/information-and-support/being-deaf-friendly/information-for-professionals/assessments-for-deaf-children-and-young-people/early-communication-skills/wellcomm-early-years-the-complete-speech-and-language-toolkit/
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://ican.org.uk/training-licensing/i-can-programmes/talk-boost-ks1/
https://ican.org.uk/training-licensing/i-can-programmes/talk-boost-ks1/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction

https://educationendowmentfoundation.org.uk/educati
on-evidence/early -years-tootkit/ digital-technology

across Y1 to
Y6

1:1 tutoring proves highly effective progress +5 months
https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning -toolkit/ one-to-one-

"
Small group tutoring proves highly effective progress +3
months
https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching - learning -toolkit/ summer-schools
Extending the school day for things such as tutoring or
hoosters +3 months
https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning -tootkit/ extending-
school-time
Early Phonic intervention provides +5 months progress

Engaging Tuition targeted at specific needs and knowledge gaps
with the can be an effective method to support low attaining pu-
National pils or those falling behind, hoth one-to-one:

Tutoring Pro- One to one tuition | EEF (educationendowmentfounda-
gramme tor tion.org.uk)

Wc" And in small groups:

tUMUnC,)f Small group tuition | Toolkit Strand, | Education
mentoring Endowment Foundation | EEF

and school~

led tutoring

for pupils

whose

education has

heen most

13



https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/digital-technology
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/digital-technology
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

A significant

proportion of

who receive

tutoring will

he

disadvantage

d, includi

those who are

high attainers.

Develop the Tuition targeted at specific needs and knowledge gaps
Reading pils or those falling behind, hoth one-to-one:
Champions One to one tuition | EEF (educationendowmentfounda-
and introduce tion.org. uk)

?wth,s/. ‘o And in small groups:

nwniborl the | Small group tuition | Toolkit Strand | Education En-
use of online dowment Foundation | EEF

platforms and, | understanding of written text. Pupils learn a range of
run targeted techniques which enahble them to- comprehend the
intervention meaning of what they read. These can include: infer-
groups across ring meaning from context; summarising or identifying
the academy. key points; using graphic or semantic organisers; de~

loping question ies; and toring their
self-regulation).

Strategies are often taught to a class and then prac-
mwmpmmwmaugmwp&(mm@
https://educationendowmentfoundation.org.uk/educa-
tion-evidence/teaching - learning -tootkit/ reading -com-

Wider strutegies (for example, related to attendance, hehaviour, wellheing)

Budgeted cost: £80,000

Activit

Evidence that supports this approuch

Challe
nge

r(s)
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

Whole staff

Both targeted interventions and universal approuches can

2,4

behaviour Behaviowr interventions | EEF
wm (educationendowmentfoundation.org.uk)
t
attachment,
ELSA / Social and emotional leawning approuches have a positive
| impact, on average, of 4 months additional progress in
with the, academic outcomes over the course of an academic year.
aim. of
developing https://educationendowmentfoundation.org.uk/education~
owr school evidence/teaching -learning -toolkit/social-and-emotional~
ethos and learning
. .
hehaviowr
across
school.
Embedding The DfE guidance has heen informed by engagement with 6
good, persistent ahsence.
practice set
oubinthe | 1, Education Endowment Foundation is currently
DfE's , undertaking o rapid evidence assessment on attendance
Attendance
advice. Poor school attendance is a significant problem in the UK
. and many other countries across the world. In 2019/20, it
mew’ wus reported as 4.9% overall, with special schools showing
W a higher rate equal to 10.5% and, persistent absence at 13.1%
trcunmg.and, in England, (gov.uk 2020). Research has found that poor
release time attendance is linked to- poor academic attainment across all
forstaff to | o005 (Balfanz & Bymes, 2012; London et al., 2016) as well
W negative behavioural outcomes (Gottfried, 2014; Baker,
Sigmon, & Nugent, 2001).
procedures.
The DFE published a report on the links bebween attendance
Attendance: | o4 attainment in, 2014,
gmm https://www.gov.uk/government/publications/absence~
. o and-attainment-at-key-stages-2-and-4-2013-to-2014
work with
families on
recb.wmg PA
and improve
Whole
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014

Attendance
officer to
work on
reducing PA

Contingency
fund for
acute issues.

Based on our experiences and those of similar schools to
ours, we have identified a need to set a small amount of
funding aside to respond quickly to needs that have not yet
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Breakfast

1. https://educationendowmentfounda-
tion.org.uk/pdf/generate/ ?u=https://educationendow-
mentfoundation.org.uk/pdf/tootkit/ ?id=133&t=Teach-
ing%20and%20Learning%20Toolkit&e~=133&s~=

http://www.lotc.org.uk/wp-content/ uploads/2011/03/G1.-
LOtC-Manifesto.pdf

Pupils
confidence
gaining
valuahble life
experiences,

Arts participation approaches can have a positive impact on

https://educationendowmentfoundation. org.uk/education-
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https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=133&t=Teaching%20and%20Learning%20Toolkit&e=133&s=
https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=133&t=Teaching%20and%20Learning%20Toolkit&e=133&s=
https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=133&t=Teaching%20and%20Learning%20Toolkit&e=133&s=
https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.org.uk/pdf/toolkit/?id=133&t=Teaching%20and%20Learning%20Toolkit&e=133&s=
http://www.lotc.org.uk/wp-content/uploads/2011/03/G1.-LOtC-Manifesto.pdf
http://www.lotc.org.uk/wp-content/uploads/2011/03/G1.-LOtC-Manifesto.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

Parental engagement through things such as home work
projects particularly in EYFS can provide +4 months
progress

https://educationendowmentfoundation. org.uk/education-

evidence/early-years-toolkit/ parental-engagement,

Social and emotional learning approuches have a positive
impact, on averuge, of 4 months’ additional progress in
academic outcomes over the course of an academic year.

https://educationendowmentfoundation. org.uk/ education-

evidence/teaching - learning - toolkit/social-and-emotional-
learning

https://educationendowmentfoundation.org.uk/education-

evidence/quidance-reports/primary-
sel?utm,_sowrce=/education-evidence/guidance-
reports/ primary -
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https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel?utm_source=/education-evidence/guidance-reports/primary-sel&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel?utm_source=/education-evidence/guidance-reports/primary-sel&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel?utm_source=/education-evidence/guidance-reports/primary-sel&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel?utm_source=/education-evidence/guidance-reports/primary-sel&utm_medium=search&utm_campaign=site_searchh&search_term

Talk
(Prevent)

sel&utm_medium=search&utm_campaign=site,_searchh&sea
rch,_term

Enhance the
Wny
enwuonment
in order to
further
develop

s

https://educationendowmentfoundation.org.uk/guidance~

for-teachers/literacy ?utm,_source=/guidance-for-

teachers/literacy&utm,_medium=search&utm,_campaign=site
searchh&search_term

1,3

Total budgeted cost: £230,000
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel?utm_source=/education-evidence/guidance-reports/primary-sel&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel?utm_source=/education-evidence/guidance-reports/primary-sel&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy?utm_source=/guidance-for-teachers/literacy&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy?utm_source=/guidance-for-teachers/literacy&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy?utm_source=/guidance-for-teachers/literacy&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy?utm_source=/guidance-for-teachers/literacy&utm_medium=search&utm_campaign=site_searchh&search_term

Part B: Review of outcomes in the previous academic year

Pupil premiwm strutegy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 20217 results will not be used to hold schools to- account. Given this, please
point to-any other pupil evaluations undertaken during the 2020 to 2021 academic
year; for example, standardised teacher administered tests or diagnostic assessments
such as rubrics or scales.

Please see separate Pupil Premium Review of 20-21 outcomes.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous
academic year: This will help the Department for Education identify which ones are
popular in England

Programme Provider
Reading Tutoring 20-21 Fischer Family Trust

Measwre Details
How did yow spend your service pupil N/A
premium allocation last academic year?

What wus the impact of that spending on. | N/A
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Further information (optional)

We are basing this strateqy on a 3 year model, with 21-22 acting as the first year:
Recovery Premium allocated to Tutoring is based on a one year model in the first
instance. This will ensure we can monitor the income is available in 22-23 and no
Government cuts have been made.
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